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REPORT

of the. Seminar on "Structures'of Adult

'Education in Developing Countries, with

s pecial to Africa" .

held at the Itstitute of Adult Studies, Kikuyu,
Nairobi, Kenya, from 16 - 22 Feb c'75-

1. The semi.nar was organized by the Aftican Adult Education

4 Association, in collaboration with the International Council

for Adult Education and the International Congress of

University Adult Education, and with the participation of

k

Unesco. It was financially supported by the Danish International

Development Agency (DANIDA).

2. Those present at the seminar were invited on an individual,

basis. The following accepted invitations to attend: -

Dr. E. K. Ampene ,(Ghana), Dr. T. Beyene (Et Apia), Prof. d.H.Cave

(U.S.A.), Dr. B. L. H;.11 (U.S.A.), Zr.l P. Himmelstrup (Denmark),

Mr. E.B. Kibira (Tanzania), Prof. J.R. Kidd (Canada),

Mr. S. Kihumba (Kenya), Er. T. Kjeldsen (Denmark), Hr. J. Kulich

:)

(Canada), DT, J. Lowe (United Kingdom), HT. Di( Eacharia (Kenya),

Ir. B. L. Sinyangwe (Zambia}, Prof. E.A. Tugbiyttie (Nigeria),

Hr. A.A. Yousif (Sudan);'lhe.tbllowing organizations were

represented by obs a s:- Deutsdher Volkshochschulverband '

(!r. W. K Fgod and Agriculture Organization of the

United,rationi (Dr. S. Erozer), Ford Foundation (Mrs.'D. Thomas),
/

. Kew: National Commission for Unesco (Mrs. S. Bbathi). The

Unesco Secretariat wee-represented bliEr. E. Fisher and

Mr. E.K. Townsend Coles.

3. Mr. David Macharia,"nretary of the African Adult Education

Association was ekgdted Chairman of the seminar, and Dr. K. Ampene,

Dr. J. Lowe andMr. T. Mulusa (of the Institute of Adult -Studies,

Nairobi), were elected Rapporteurs.

4. The seminar was of 'cially onened by the Han. T' Towett, M.P.,

Minister for Hoiw and Sobial Services o be Government of

Kenya, represente y his sistant ster and his speech

is given in full as App erurix o this report.

5. The following pape

. 1 seminar :.

been prepared in advance for the

44.
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a) The present status of comparative studies (IC/01)

b) Sociological perspectives on social structures; their

-imptications.for 'Mat education (Prof. WM.-Cave)

L National organizations for co- operation in adult education

(ICAE) -es

d) The Structure of Adult- Education in Tanzania (Dr.,R.L.Hall)

e) Annotated Bibliography (Mr. J. Minch)

The following papers were also distributed to members of the

Seminar:-

a) Organization and\ttructure of Adult Education in India
1

(Directorate of pult Education, Ministry ,o,f Education

Social Welfare, India) 4

b) National Directory'of Adult Education programmes in the

Libyan Arab Republic (Unesco)

c) Statistics on formal programmes of adult education in the

--Libyan Arab Republic (Unesco)

d) Proposals for the collection of-adult education statistics

(Unesco)

Copies af.all the above papers are available, on. request, from .

the Adult Education Seotiont Division of Structures and Content of

Lifelong Educ.itioni Unesco.

6. At the concluiion of the seminar it was the unanimous wish of

hodpitality; to Unesco for including the, seminar in its

regular programme and for arranging for the preparation of

the seminar papers; to DAIII for prOlding a large proportion

of the finance required; to the University of Nairobi, and

those present that,sincere thanks should be. corded to those

who had helped to mike the occasion-such a success; to the

Government and vstvle of -Kenya for giving,support to the

holding of the seminar and for providing such generous

especially to its Institute of Adult Studies for unde

the organization of the seminar; and to the

Commission for Unesco for its assistance; the

sponsoring organizations, the AAEA, ICAE, and ICUAE.

( .

INTRODUCTION

7. The use of corporative studies, ap a tool at the disposal

of adult educationists, is of comparatively recent origin.
. .

Two international meetings had been held on this subject,

A
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one in the United States (1966) and the second in Denmark

----(1972);--It was at the Danish meeting that thifroposal was

made to hold a third meeting, this time in one of the

develepiecountries. -Thie-meeting took place at Kikuy--.

((.. near Nairobi, in 1975. sough it had its roots in the fte

earlier meetings, 'the IC, eminar was markedly different

from its predecessors. The first two had been concerned

with the use of comparative studies as a method of learning

to be applied to;the whole field of adult education. Their
A

aim was the.f6rmulation of a framework for comoarative

studies which adult educationists might use, and their

recammendations;are of general application.

8. In distinction, the Kikuyu seminar was concerned with the

application-of the comparative approach to particular,

situations. In this case the field chosen was "the developing

countries, with special reference to Africa." The subject

to be examined l'iaistructures of adult education." Thus

the principles ennunciated at the two earlier meetings would

ih be-used to shed light on the topic presently under

consideration.

9- The term "structures" embraces several facets. It refers to

the various functions which together constitute the total
4

framework within which the system of adult education operates.

It thus includes the role of centrafigrernment, and

relationships between the various sector of government,

both horizontally and vertically. The term includes the

place of local government in adulteducation, and also the

position of the non governmental organizations. Structures,

however, ebraces more than all these, for it also includes

the essential services which are required to ensure that

the, purpose behind the framework is accomplished.

10. It will Wseen, therefore, that the study of structures

involves the consideration of a large cluster of subjects.
1

The aim of the seminar was to examine these in as much

detail a,Stime permitted, and in discussion to draw on the

experience from the varying educational traditions represented.

Whilst the emphasis was primArily on structures of adult

education iii the developing countries, and especially. in

africai the discussion was not confined to these countries,

'but drew an examples and experienee_ftom all over the world.
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11. The pro me---$5'ithe seminar was not rigidly laid down. '------

Rather J- oxidme-temitiarl with --de ions-taken-each--

o how the hour of the d be allocated...
4

12. The first day-wa

purposeurpose of comparative was to encourage fresh thinkingp

Lag

es and the status (71* comparative aritlit education.

an address Professor Kidd_menhasized that the

a45ut the subject, ultiMately resulting in reforms taking

place. Whilst other branches of education had been under much

Criticism, adult education was being increasingly accepted
\

as being important. It was now the responsibility of adult

educationists to advise policy-makers on the most appropriate

forms and. structures to be adopted. They will undertake this

.workbetter.if they are aware of the systems adopted in other

countries, that is if they have access to comparative studies

in adult education.

13. Thereafter there were case studies reviewing the current

position of adult education in Ghana (Dr. E.K. Ampene), Kenya

(Hr. D. Hacharia), Nigeria (Prof. E.A. Tugbiyele), and Tanzania

(Mr. E.B. Kibira). There was also a session on the Kenya

Board of Adult Education presented by Hr. S. Kihumba. The

subjects considered by the seminar were derived, in the main,

from these presentations.

14. The seminar was conscious that theisubject under discussion

was an important, if albeit neglected, branch of education.

However, the situation generally appears to be changing. With

the concept of life-long education now almost universally

accepted in word, if not in deed, adult education has assumed

greater significance in the minds of policy-makers. This .

,- /
ct was testified to by all at the seminar, and examples

cited of improved conditions for adult education. At the

same time it was recognized that seldom are funds available

commensurate to the tasks to be undertalzen, and in part this

was felt to be because of the continuing lack of perception

of what constitutes a structure for adult education. Thus

the seminar devoted most of its time to an analysis of

what should be regarded as the essential components of such

a national structure.
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15. 2ach of these components are essential if the structure is to

function effectilply. How-each piece is fashioned and -developedw-

and the degree of priority to be giiien to each one, is a

tatter which can only be determined by each and every country. .

What the seminar sought to do was to highlight the range of

questions which have to be faced ifY'It country intends taking

the continuing education of its Adult population seriously.

The components constitute a list of functions whose detailed

working out rill vary according to the particular political,

social and economic enviponment involved.

16. Here it should be stated that the seminar accepted without

discussion that adult education included all organized

educational activities for people who are no'' in regular

full-time attendance at a school or other educational

institution in the formal sysem of education. Included,

therefore, within this rubric are young people -who legally.

have not attained adult status, but for whom there is no

further provision within the formal system.

17. ianv countries have done much towards the establishment of

a sound structure for adult educati.on and the seminar was

not unmindful either of these achievements or of the

difficulties inherent in setting about this task. But much

remains to be done. It was, therefore, the hope of those

present that their deliberations will encourage all concerned

to re-examine the structure of adult education as it exists'

and to seek to make such improvements to it as are deemed

approp*iate.

10. It was to facilitate this re-.examination that the s miner

sought to identify the essential components of th- structure.

Clearly these elements are not all of the same 1- d, nor

deserve the same amount of considertion. In e whole,

however, they constitute the range of subject- to be examined.

As with a watch, where each separate piece the mechanieon----

'has worth only when it is assembled with t e other comp-anent,

pieces, so each of the following needs to e se- as one

im a total structure.

19. The essential components of the structure were divided into

.seven main sectors These are, the goals of adult education,

the content of ne work, the providing agenCnst.tho

administratio



requiredr-the :methods-to-be employed and-the d4sirability

of maintaining external,relationships.

20. Clearly in each of the above seven sec-tors" if would be

possible to write a volume, and at the seminar much was

said an each. To repeat what is current practice would

hot be particular]fy helpful; therefore this report.seeks

Ito highlight the range of subjects within each sector

and then to give prominence to ideast.which appear to be

less well-developed, though it should be remembered that'

the well-tried and accepted are often still as important

and essential as the innovative. There is little point,

however, in repeating much that is already sufficiently

recorded in the current literature,

1

21. The paragraph which follow either indicate some of

the alternatives which were under discussiont or give '

an agreed consensus of opinion. Examples of countries

where the subject under discussion id/ well illustrated

are given in, brackets. Considerible selection has

had to be exercised in the choice,of countries, very,

often several equally deserVing examples could have
,

been cited.

A STRUCTURE FOR.ADULT EDUCATION

22. THE GOALS .01? ADULT EDUCATION

(a) National and

22.a.1 Ldult education is nat just an integral part or the
P

educational system -clintry, Lore significantly, it

is a part of theAamatry itself and can only grist with'

meaning when it is seen as Being part and parcel of the

-total social, political an economic framework of the

couhtry, The seminar was able to review the positionin

'the African countries re resented, and the above concept

was found, in Varying to be generally acceptable.

Thus the structure of adult education will develop

;

44,
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out of what is accepted. as being the over-riding national

aspirations -of the-C6Untry as a whole. Itwaa Zeted

in general, the formulation of national gaCls iuuolved the

writing. of Some very general statements Which'reflect'these.

aspirations, both those to be realised immediately and
,

those which are lon&mterm. .

22.a.2 It was observed that in drawing-hp statements of national

goals* economic, social, political and cultural considerations

command major attention. Subsumed under these categories

are a host of areas.Which may indicate at any given time

priorities of iMMediate and long-tange eoncern. Among

those found in government 'documents and mentioned at the.

seminar are statements of:national goals relevant to

agriculture, housing, health, education, industrialization,

rural xrui urban development and welfare \' Others such

as land reform, literacy, pbpulation *caning, et:e.
,

reflect certain special concernk,...ofteewarranting

emergency measures in/Order to overcome,particulath

. problems. - /

' ea r 0

22.0:43.'ItiS within the context of t ese itional goals that

specific goals for adult edu tion cre'sometimes drawn

up and these too may be a mi ture 'ef short, -'medium and

long-term objectives. (Nigeria and' Tanzania).

22.a. The overall goal for adult education, and a d by

the whole seminat,is the improvemet in the'quality

of life, both at the individual and the group levels.

The particula goals which a, country sets might include

all of the following:(the list is not exhaustive):-

at the nationalilevel:the enhancement of national unity,
. -

the implementation of national development plans, the

facilitation/ of social change, the fostering-Of a cultural

identity

at the co ity leiel:the,develoPment of indigenous

social an pdiit,ical inititutions, the'dtrengthening,
A-

of local tune and traditions

at/the dividual level: th6rovision.of opportunities

to make good former deficiencies in Vier educational

siateM and to enable all to enjoy thei possibility oT1'
r, I

lifeictrz fion, the cultivation or a- spirit of ;

seftreliarice, e development o£' technical and
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.

22.a.5 It was noted that wherever policieS wnd, iorities'are
.

clearly defined, as for exampleir, Tanzania governments

usually sucedeff in tackling majat problems,in a

systematic and effectivem er, one
5
reason being that

those countries also provide .the necessary instruments

for implementation. These instruments are described in

theparagraphswhich follow.
, 4

2.a.6.The relationship adult and childc(formal) education

id'not always clearly defined, the detriment of both

22

(see,,paragraph

Recommendation 1

In order to make manifest the-significance.of adult

education in national development, governments = ould

consider'formulating goals for ad educat which

outline not only national objec which also

take account ofthe views and eeds rcommunities

and'individuals.:

(011/21-MaIE:a12.12?2112

;WI The seminar recognized

consider factors of

,..
4 .-----,.,,, 0

T>, part of a nation's educational system.'

.
.

z

e need in nationplaining to

r than those directly related to,

economic growth. In particular the importance of pla

.due weightoonicial factors was stressed) in which the
z'

I

;

,

continuing education ,of, adults is clearly an, impotent .

,-, , , 9 - ,-, .%
element,: ,

,

.

22.b.2 lt,v/S-nated that-edUoatiOnal-ginning unitd often do not
. _

4.. -

include professional adult educationists, seemingly due

to the #allure to recognize adult.education as. an integral,

10

A

7`-

-/

4.* ar /
I '

/ Recommendation 2

laming units on education and economic

and soc dbvelopment should include adult

educationists.

23. THE CONTENT OP ADULT. JJ0.1,1rICTIT

(a) The Content

23.a.1 The content of adult ,education/will be ,determined in the

light of'the-Stated national, conimunity and individual

goals. The seminar concluded that At will include



elements of basic and general education of training in

Particular skiIiiiiiaV(T)Cations, and in political, social

and cultural education. The priority given to each of

these categories will-vary between countries and between

communities and individuals. 'With the limited resources

available it is'right that tb content should.be wholly

--development-crientedlthough this should not beria'rrowly

interpreted as referring only either to national or

strictly economic needs but also for individual growth.
,

.23:a,2 The seminar ztrdsqed,tuo matters relating to oontent. The '

first is to harmonise the relationship between "education"

and "work", a matter especially accute forthose, the vast

majority, living in rural environments. Unless this is

done the "education" offerer rill cause fr4stration arid

endanier the implementation of programmes of national

development. The second is to ensure that adult education

does not become-a mere reN.ication of child education.

In this respect the efforts being made to provide adults"

curriculum wholly relevant to their needs was

noted with satisfaction.

Recommendation 3
4' p

That care be taken to ensure that the content of

adult/cducation bears a close relationship to the

stated goals, giving proper consideration to both

national and individual needs.

(b) _Curriculum Development

The seminar was of the opinion that it is essentf,a1 to

have adult educationists associated with curriculum

deVelopment centres. At the same time, however, concern

was expre sed at the tendency to try to determine

curriculum solely on the advice of centralised specialists,

Since full account must 'de taken of individual and local

needs.

23.b.2 Thus/ he seminar strongly asserted the need to bring T,

"donsumesrs" into consultations on curriculum. The

, example of Tanzania was cited, where local adult, education

committees- enable teachers, organisers-and consumers .

//./' . to discuss together matters' relating to curriculum.



/
23.b.3 In higher academic courses, the established pattern

within university adult education departments of ut

and students together developing the curriculum'

noted/(Ghipa).

Recommendation 4

That adult education specialists be included in the

staffs of national cu'rictvlum development centres.
,:

24. THE PLOVIDING AENGTT,IP

24.1 The seminaar disougspithe great variety of agencies which

are involved in adult edu ion. This is one of the

distinguishing featur men the formal system, and'

,adult education:khe fo r is almost wholiP under the

- control of the L. istry of Education whilst the latter

governmentinvolves ev j branch central gOvernment (with Education

not necessarily the ost signifi t), local government.,
, /

non-etatutory organizations, uryiversities and agencies

associated more directly with employment such as trade

ions, co-- operatives andtubiness undertakisag. The
,

gan4ation eeded to ensure that all these function

Satisfa rily,is discussed later in'paragraph.25a of this

ort; this section is concerned with draw,ing attention'.

to 'the many agencies of adult education ands the desirability.

a,

of encouraging c peration between thpm.P

24.2 Whilst every country, represen ell at the seminar the role,

central government (Federal dtState,governmentp in

:,,Nigeria) wad deemed to be p ount,
I

there were some
-- - ,

differences in the relatiVe itj ortanCe of stptutory_and
l - .

non - statutory agencies, adoo 1pg to the political badis

24.3

24.4

of the cuuntry.,

Among .the wine pty of ion-- statutory agenci/esthe 4,
.educational ac tyities of t /he 'Islamic (Nigeria,, Sudan) and

dhristianilip.gious co

)bade a sigilWicant,cont

The seminar drell aft'

round in education a

Seem to be.increasi

unjust to labei`all
7
stet reputabl

i es were mentio d as-, having

ation.ibut ion to adult,,a

ion to those Atprprises,which have

upra#VPaOUrce of profit, and which

-in number. 1:t would be wholly

these together. There are those wh#:.4.

Of performance and provide tint

0

,
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consumer with an honest return for his money. t the

.same time, it was noted that there are in eve y country

a variety of comercially operated institutions offering

no more than a pretence of education, and the semin-un

urged that governments should take action to ensure that

such enterprises are required to maintain reasonable

minimum standards of conduct.

Recommendation 5

A close working relationship should be established

between the statutory it non-statutory agencies so

that all the resourcesPavailable can be used in a

co-ordinated and co-operative manner to the greatest

benefit of the count as a whole.

25, AREOTISTRATION ,.ND PitaNCE

(a) Locus of Control

25.a.1 The seminar noted that control of adult education is

/presently ve ted in different agencies. Literacy, for

%S,example, is c trolled by the Ministry of National

Edu 'ion in Tanzania and in the llinistry of Community
. .

"Development in'ZaLibia. In Nigeria literacy is largely

. a responsibility, of State governments.

25.a.2 Governmental control over those elements of adult

education provide by the State may be exercised in a

number of ways. Because Einistries of education have

the most extensive network of human and physical

facilities; some governments have placed the main control

of adult-education in the same ilinistry (Tanzania). .-Po,r,

historical reasons, control is-sometimes vested in other

Ministries (some States in Nigeria), whilst others, in

'recogniffor. of the ecual partnership between various.

Ministries have placed control in an interministerial(

body (Zambia, Kenya).
. A

Because of the Multiplicity of agencies, co-ordinating

machinery is e great sl4nificence. The means of co-
,

ordination are both formal and informal; the formeris

usually under statutory sanction and the latter of a

more voluntary nature:

5,
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25.a.4 EXamples of formal co-ordination-discussed at the seminar

were the national advisory committee in the Ministry of

National Education, Tanzania, and the statutory Bowes

of Adult Education in Kpnya and Zambia. Informal co-

ordination is effected in Nigeria by the Nigerian National

Council for Adult Education.

26.a.5 It was noted at the seminar that there are b be countries

without national co-ordinating machinery.

ZIO
25.a.6 Whether "control" and "co-ordination' should be separated

or not was discussed at the seminar. In most cases in

Africa it was seen that the co-ordinat4ig bodies have no

power over those institutions they are expected to co-.

ordinate. This has dhvious disadvantages; sone held,

however, that it could be an advantage in that it encouraged

more agencies to become involved in adult education.

Clearly there is no universally recommended procedure.

25.a.7 L point emphasized repeatedly at the seminar 1;as the need

for co-ordination to operate at regional and local levels-

as well as at the national level. It is at the local

level that programmes are put into practice and it is

essential that adult education be co-ordinated not only

between the obvious providers but also with other agencies

concerned with the differing aspects of development. The

systems of ward adult'education committees in Tanzania

and local district committees in Kenya Were noted.

Recommendation 6

That affective administrative structures should be

established for adult education, extpraing from the

national to local levels.

(b) Legislation

25..!,.1 By and large, adult education lac1-43 legalised status. Yet

legislation is essential in order to delineate the

operational frapework in which adult education can operate.

The seminar noted that references are sometimes made in

educational legiblatian to adult education but nowhere

is it legally enshrined as a human right on an equal

footing with child education. However,, certain areas of

adult education have received legislative support, as for

i=10111fimmialirrorrirmarmirrerriirrwr---1-11
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example, thase.countris which have taken steps to

incorporate the I.L.O Convention on paid education leave

into legislation (Tanzania).

25.b.2 By means of legislation, adult education should be given

the possibility of playing its part in the community

development process, including assisting under-privileged

groups to improve their situation Above all, the seminar

felt that legislation aught to establish the fact (sometimes

barely recognises.) that adult: education is a public

responsibility. Vh,z.rcver practicable governments should

ensure that private organizations receive adequate

financial and other support for their work.

25.b.3 By contrast with the lack.-of legislation there exists an

emnaance of administrative directives giving support to

particular aspects of the work (i.e. literacy and

vocational training) and there have been some general

declarations of intent.

25.b.4 Apart from the need for general legislation, as has been

enacted in the Federal Republic of Germany, there is need

for specific administrative regulations, as for example

"that all public educational institutions, including

public libraries, should be freely available for adult

education" (Dermark), that the mass media should make

time available for adult education and that employers

should pay a small percebtatp of their payroll expenditure

toward/a national fund, part of which should be devoted

to adult education (Nigeria).

25.b.5 The seminar stressed, however, that legislation can only

supply the4ramework within which the system of adult

education will operate. Nor should it be forgotten that

this system cannot be as neatly organised as is that for

the formal system. The aim should be to guarantee for

.everyone the right to lifelong education.

Recommendation 7

That approiriate leg,flation should e-edicted to -

ensure that adult edu -Or-alaced------Pi*

legal basis, on an &fuel footing, with the other

branbhes of education

A c
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(c) Finance

25.c.1 In general it was stated that adult education is very

'poorly financed. Eoreover little effort has been made

in most countries to devise an efficient machinery for

raising and distributing funds. Only one branch of adult

'education can be regarded as well-treated

infinstrial training.

25. c.2 Without adequate funding adult educatiErbe organised

neither comprehensively ne efficiently. It is essential,

tierefore, that government furnish financial

support in a regularized manner and on a scale proportionate

to identified needs. However, the search for suitable

structures is hindered by the fact that surprisingly

little hard information is available about current

financial arrangements.

25.c.3 Financialsupport for adult education from central funds

can be given directly or indirectly or both: directly, as

is the common practice, through the Ministry of Education

e and other ministries; indirectly through an iirtersectoral

committee or a statutory public board; both directly and

-,indirectly through separate rinistries or tlirough a

4tional agency. Support from local funds can likewise

.7be;pravided directly or inPirectly (Gee paragraph 23 (a) ).
,)

25.c.4`ThEkseminar considered a number of issues which arise in

erection with the distribution of central government

First, when governments merely declare that

tliere should be at least some expenditure on adult educ'at'ion

without specifying by what means the amount is to be.

detAmined4and distributed., then experience shout that the

actual expenditure is quite inadequate. Accordingly it

would, seem necessary to Create a special administrative

unit for assessing requirements andmakingallocations.

Where appropriate/ such a unit mar conveniently be placed

in a ministry of education in so far as the general

provision 6T adult education is concerned. -,SeCondly-i--

when overaflresponsibility for the provision of Mat
education rests with a ministry of education it is the

rule rather than the exception for expenditure on adult

education to be regarded as marginal to-the prior claims
A 1-`
.;0Cbf the formal -or regular system. To remedy this injustice,
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it is essential that adult education be accorded parity

of treatment. This may entail allocating it an agreed

percentage of the gross educational budget within a specified
Tv

range, for example, between 6 and 10 per cent. Thirdly, %n

practice a number of ministries and government agencies

other than the Uniatry of Education corgpnly-apend7meney--

.-----------,-------orredult-edilcation. It is thus necessary to ensure -

measure of intermifileterial co-ordination.

25.c.5. The fourth issue discussed-by t e semlnar concerns non=

governmental agencies.--03TY gover-aniiit

whether to support them or not. -1"' fiust

determine which agencies_deseilTre-supnort-h;x4 efi_what scale.

For -&e-trogd field an adult ;Lation divisiancr section

within a Ministry of Education may be best equipped to

respond to requests. Bewelier *he most effective way

of dealing with, the non-governmental sector appears to

be-thrim4da statutory board representing a variety of

ministries and pUblic,interest :u5S:

25.c.6 These issues facing central government equally face local

government. gut than1 4 to operating on a smaller scale

and to dealing directly with the commuLty, local govern-

pent is generally in a better position UPdatermine needs

and prioritiesSnd to ensure that public money is wisely

spent. At this level, too, however, experience indicates

that it is desirable to assess financial need and to

allocate funds by means of a regional adult education

board or committee.

Recommendation 3

That sote-To be devised to ensure that adUlt,

educatio s soundly financed. This nht necessitate

ating a fixed percentage of the gross educational

dget.

- itnshi ttith tie Formal S tem of Education

25.d. 1 Although adult education is' usually given independent

departmental states in Ministries of Education, many

aspects of it are nevertheless very dependent on the
fornal srite9uof education, relying on it for personnel,

physical faoilitips as teaching materials.

ti.
_
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25.d,2 The,semin-ai stressed that a close organic relationship

shouldeXist with the formal system. In this way the

notion of life-long learang-will be facilitated; inter-

a ion to the mutual benefit of bot will take place

with the consequent helpfUl cr.:: fertilization which will

ensue: slender resourc and material,- 11_41 be used

to the fUllest the good of all.

25.d.3 Specific examples of inter-action are, integrated teacher-

training programmes, meeting the needs of both the formal

and adult sectors (Tanzania); an integrated curriculum

development service; physical facilities planned to be

used by the whole' community (Zambia) and encouraging

school and college students to partici4te in national

ad 1t educational projects (.12thippial Somalia).

12scorsitioene.a,ion

That a relationship of mutual assist ce should 'Jcil

fost4red between the formal system o education and

adult-education.

(e) Statistics

25.e.1, The needIfer more adequate statistics on adult education

was emphailized at the seminar. The statistics 'which do

exist were often collected in a somewhat haphazard' manner,

are asuaily restricted to only part of the adult education

provision in a country, and the system of classification

varies from one country to another, making co sons

impossible.

25.e.2 The,,difticulties of obtaining reliable ant omprehensive

data :ere obvioUt.,,However, an important step forward

has been taken by thetrnesc61.0ffice of Statistics through

the development.of)a manual for the collection of adult

edUcation statistics within the framework of the

International-Standard Classification of EduCation

The:mdalual was pilot-tested in Africa by the Libyan Arab

OpUblic.

25.e.3AmadUal surveys of providing agencies, together with

improvement of student registration records would very

substantially help with the provision of essential basic

data needed for sound planning. At national censuses,

questions.'on adult Aducation could be included.

.r.
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=-------
I 25.e.. Any country wishing to collect national tatistics will
1

have to resolve the structural-problems which arise from

i
the'multiplicity of provieing agencie Various solutions

have been adopted. Some countries us astiatistical

unit Within the Pinistry of Education S dan, Zambia).
1 t

1 In others the work is undertaken by .-Central Statistical

Office (Kenya, Nigeria). In others the responsibility is

discharged:by a university or non.vgovernmental organization.

Recommendation 10. 4.4/10

That ramber States should develop regular statistical

,
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surveys of adult education activities along the
fr

lines proposed in the Unesco 7anual for the

Collection of Adult Education Statistics".

26. The paragraphs 20 to 23 inclusive have reviewed the

discussions which took ?lace at the seminar on the framework

rithin which adult education will function. The framework,

however, cannot become real without people and materials

to bring it to life. The following paragraphs:refer to

these matters; to the staff reauired and the training they

should have; to such essential topics as research;

evaluation and the supply of materials. Inevitably many

of the subjects discussed are already well documented and,

in order to keep this report within a reasonable length,

the ensuing paragraphs reflect the main trend of the

discussions and the recommendations made. This

abbreviation of the discussions` ought not to be mis

interpreted as implying that the subjects reviewed are

anything other than essential, for the efficient functioning

of the structure as a whole.

27. STAFF, T"&INING AND RESE4RCH

(a) Staff

27.a.1 Everything depends on the men and women who are responsible

for adult education,. whether as teachers, administrators,

supervisors, planners, technicians or committee members.
I .

ThuS it'was.emphasized that the recruiting, training and
. 0

maintaining of personnel is a crucial task, on which all

elde hingeb.- The rest of the structure is meaningless

without good people.
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27.a:2 A first necessity, therefore, is the provision of training

courses of varying types and at differing levels, for

the staff required: This will necessitate institutions

to be especially set up for adult education training; at

the seine time teache.training colleges should include

adult education in their curriculum, and use should be

made of other existing facilities.

27...3 Limited promotion opportunities for trained personnel

may lead to the loss of good people. There is, therefore,

a need to provide appropriate incentives for a career

structure in adult education.

27.a.4 The seminar was of the opinion that e e it is necessary

for training to take place outside a person's own country,

preference should be given first to training elsewhere

in the same region;where this is not.possible care has

to be exercised in the adaptation of experiences gained

ellopere.

27.a.5 At the seminar note was taken of the availability of

training facilities offered by African Universities

(GhAnP1 Kenya, Nigeria, Sudan, Tanzania, Zaire, Zambia).

The fact that universities provide these courses will help

promote the recognition of the certificates and diplomas

offered. additionally, univerifities'should consider

offering shorter courses of about three months' duration,

not leading to a qualification. EXchange- nrogrammes

between teaching staff engaged in, this work would be

useful (Gana.).

27.a.6 Countries with expertise in adult education should be

willing and enabled to share their skill with those where

it is lacking, and especially in countries in a state' of

political transition, such as liozambique, Angola and

GuineaBissau. Regional associations should:be alive

to the desirabilitf of promoting this form'of aid, and

also to compiling information on facilities which are

available.

Recommendation 11

Since people are the foundation on which all

educational su ructures ultimatelp
T

rest, the provision

"'W .of adequate training facilities f4r adult educatiaa-Ne
t-,

should be regarded as a first priority.

,;
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(b) Research and Development

27.b.1 The need fora rapid improvement of research for and

about adult educationwas clearly identified'at the

Third International Conference on Adult Education in

Tokyo and the 1973 Conference of the African Adult

Education Association in Addis Ababa. Specific recommenda

tions made at these conferences include the recruiting

and training of specialists in research, persuading

universities and other research agencies to give priority

to research problems affecting adult education, encouraging

those working in such disciplines as psychology,

sociology, history, anthropology and linguistics to be

concerned with problems relating to adult education and

emphasizing the need for ertending and refining the

findings of comparativ.e.studies in adult education.

27.b.2 While not lacking in appreciation of longterm research

(particularly longitudinal studies that are so important

to. adult education) the seminar emphasized the imArtance

of participator:, reseach that engages practitioners in

adult education. These are especially conce)h6d with

problem solution in such matters as identifying and,

meeting adult needs in their own Countries, learning and

personal development, improved administration and

organization, and methods and materials. The seminar

endorsed these recoimendations and urged that governments,

universities and research institutions make adequate

provision for these research needs.

'270).3 The seminar reviewed the present state of research in

African adult education aftd noted many deficiencies,

such as the lack of training which adult educationists

have for research, that openings for research work are

limited and -that the results of research undertaken are
.

often not widely disseminated.

27.b.4 The seminar agreed that every teacher and practitioner.

has a role in understanding, using and contributing to .

research: (this is what istmeant by participation research)...
716

At the same time there.is a need for trained personnel

to zive_narticular attention to research as is the case in

the Board. of Adult Education in Kenya, and the Institute

of Adult Education in Tanzania. 641



27.b.5 The seMinar also stressed the need for looking at the,_

problems in a comparative way and for sharing the results

_of researcirwith field workers Within countries and with

adult educationists in other countries, International

and regional organizations'working iri the field of adult

education can be helpf(U1 through/pach mechanisms as the

programme. of research abstracts at the International Bureau.

of Education (Unesco).

Recommendation 12.

That governments be requested to establish a struclInIe

for research in adult education, linked q.ppropriately

with universities, departments and agencies concerned-'

with adult education and effectively staffed and //'

financed.

(c) araluation

27.c.1 All resources available for adult,education must justify

the investilent made in terns the individual, the community

and-the nation. Unless this can be done, adult education
:-

may-not be seen as,an integral part of the total national

effort. This-pioposition was unanimously accepted by

the seminar.,

27.c.2 The main purpose of evaluation is to improve performance and

achievements. But perhaps-more important is the need to

establish the rationale for'conducting a training programme)

initiating a' project or purcuirli:; a.dOurse of action in the
light of other possible options. Evaluation.is'necessary

to compare intent, current practice and outcome. In

terms ofinput of resources, it is important to !now

whether or not .(and to what exteii) tire effects ,of ones

strategy,justifSr the investment involved, considering

several other cmpetinG dlaims on the same resources.

27.c.3 The seminar unanimously endoied the importance of

evaluation. At the same time it noted that one serious

drawback is that evaluation specialists are scarce.

national and international evaluation workshops, courses- '

and seminars for trainers an& OtheW.dult'educatiJonists

are, therefore, an urgent necessity.

110 1,



Recommendation 13

Evaluati'o should be an integral part of all

adult ed t' activities, and tp 'this nd, adequate/

eaTergem is should be made forth preparation of/

special sts in this field. //

4'21'

20. imams Al UMEKRIALS

(a),liet ds and Eateria_

28.a.1 In a g= eral discussiom( on this-important aspect of

struct el the seminar first-reviewed(the various teaching

metho which'should be employed in adult education, and

the =riety of learning situations available. Ilhatever

th= approach, it is,imperative that the methods adopted

t be people who will resist end

ent

I

res attempts to be treated as. childrenc-`'
.

28.a.2 The seminar noted that where a particular learning task

is of.great imporance-and involves the whole or a large

- portion of the,popUlation,' it may be necessary to

organise Camps.

This is the

oradication of illiteracy, or where the authorities
.

. tot-concentrate attention en, d certain national

to meet the'partiCUlar situation

se in many countries with regard td "the

problem (Tanzania). Such campaigns have to be care

prepared, 'peeing due attention to the adequate

of staff and materials, suitable prer.campa

a competent 'organization to ca thr

fpllmoup activities aftd,ey tiOn

esp,Ecially those re4t4 illit

reduced effect if any-one/eft
,

-20.a.3 instruction by corresp,

importance'(Kenya,

review of the requirements

1

parathu

activities,

the campaigry

Campaign's,
A

racy, will have

06 is :neglected.

d e is assuming greater

and it is advisable that a

for this-form of learning'
, 0

Should be made in every country. In most countries

the need for\borrespondende education is such, that,it

,.should be made a 'responsibility of the statutory

authorities. Correspondence'education is.modt effective

Idian combined with other methods of tuition.

C

0 0

1



23.a.4 The appropriate use of mass media

22 1.01.3

riikr

io and T.V. plus

4.I.U.) for education is widely ecognized, as for example

i i the Ivory Coast an Tanzania. It is essential that

cin every country tiri timum use should be made of the

media for kult,e04cation including ublic listening

facilities and enance services.

28.a.5 Ulla e er the form 'of learning experience, it is essential

that there should be suitable and adequate, supporting

material. This may be in the form of books, paper,

-equipment and teaching aids. Eguiptient need, not imply

ts, the use of costly electrical apparatus requiring delicate

.handling and expert-maintenance. Often the simpler /forms
N.

of teaching aids are the most. effective. To ensure that

there is a supply of the necessary material and equipment,

consideration should be given to the development of

resouree centres, to the encouragement of, writers of

educational material, and to'improVing the printing

`capacity for edqcational purposes.

28.a.6 The written word'continues to be the most important form

. of .communication and it is essential that in every country

-there should $e a library service' ig&yuding village

.libraries-(Tanzania) capable of ensuring that some reading

mate;ial istrailable to all literate people. In addition,

easily read newspapers haVe proved to be of great value

and also simple literature prepared to augment radio

and television programmes.

Recommendation 14

That the methods adopted for adult education should

be reviewed to ensure that the most effective

service is being offered to adult learners. :This"

review should take account of the need fore h,

_adequate supply of materials of various forms

which are required for adult education.

(b) Information Plows
e

28.b4 tecause-adult ,education embraces a' multitude of activities,

covers a,widerange of subjects and levels and takes

place in a wide variety of_public and private institutions,

it is all too easy-Zoi"providing agencies taoperato,in
.11 e 7
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isolation and to fail to profit from one anotherts

experiences. 'Ire question is hot: to ensure that useftl

information is assembled at a central source and widely

disseminated. And the` answer based on experience appears

to be to establish a central clearing systeM. Such a

systdm may be planned and controlled by the adult education

'section of a Einistry of EducatiOn (Tanzania) or with a

statutory board or national association (Kenya). The

activities involved include: -.

(1) Publishing .a regular newsletter

(2) Publishing a journal (Kenya)

(3) Publishing a 'directory of agencies (Libya)

(4) Publishing an adult education handbook (Tanzania)

(5). Answering queries

(5)' Arranging contacts be-6en organizations and individual{'

adult edUcators

(7) Issuing abstracts of cur=t books and articles on-,

'aspects of adult education
4

,..---.

(3) Arrangingliational conferences and seminars

(9) Arranging local conferences and seminars
.

(14 Periodic recordings of national campaigns . / .

,

(11)Informing the general public about impending programmes
,

and events,

/(12)Disseminating research findings to a wide audienp'e

28.b.2 The effectiveness of national clearing houses is greatly

.enhanced when they are enabled to impart information

through the mass media.and throtigh libraries, etc., as

most countries do. Cooperation wits the masylmedia can

be assured by the medialeoPting-representatives o the

clearing houses on to their otmvgoverning/boardh. In any

case, it is essential that the charters of radio and

television companies should require "6 to disseminate

information about adult education. The press can and

often does render valuable assistance. National

representatives of libraries and musoums can be invited

to sit on the governing committees of clearing houses.

23.b.3 The national role of aclearing,house is frequently

reinforced by local arrangements for the collection and

dissemination of information; An obstacle to the flow'

I 4.
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of information id all countries, is the laCk-of data

from providing agencie
/'

d the tendency for agencies

to keep inadequate records (see paragraph 25e).

/

Recommendation 15 ,.. e °/
- , / '

Consideration should be given in everY country to

the establishment of a central/clearing system'Ifor

all forms .of information on adUlt-education../ a '

Sp)- Ph v/

3.c .l Only in a few countries-has any systematic, effort. been

made to ,itemise and quantify the logistiCal suppoi't

required,by.an effective pub12id adult education servicg.

It is alsonoteworthythat the education of adults is

frecp.ently handicapped by a lzk of adequate premises

ie the fact that it is thefleast demanding' sector

of edUcation for par?osebuilt facilities, so long as '9

other blic buildings.are,available for adult educatione

Thesef buildings include schools, universities, agricultural

an other training centres, churches, mosques, community

halls, libraries-, museums, health clinics, etc:

28.c.2 There is, however, some need for speciaf;facilitles,

though clearly-the number and type will vary between

countries, as also will the degree of priority which can

be givea to,proposals for such buildings. It is essential,

therefore, that governments should insist imoomplete.

.
a

O

inventories being made offthe facilities of P11 kInds

which mlat. Only in this way can it be accurately

determined what is available and what is deficient. 0

Adults will not arpect4p be accorded,luxury accommOdation

but equally their rightful' claims for suitable prer).ses

ought not to be neglected.

.0

e a

23.9.3 Shortage of transport, equipment and lighting is often as

serious a handicap to the promotion of adult education as

is the lack of buildings. to development plari is likely

to be implemented auccessfally if it does not allow for

ads:uate expenditurs.on suchltems:

Recommendation 16
-

That comprehensive inventories ox, phystoal facilities

should be maintairied, and that all public eduational

6 premftes hould'be available for adult educational

.0
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activities, when not being used for their primary

purpose.

2 9 . mittt.L RELATIONSHIPS

29.1 . The seminar identified a number of concerns that are

international or regional in character but which, affect

structures or programmes of adult education in every

coontry. There are a host of international organizations

of different kinds that deal with adult edupation. Among

international intergovernmental organizations that haVe

a major involvement in adult education are Umescol.I.LO,

MO, WHO and UUEP. Of these, Unesco is the organization

with an over-all mandate in adult education, but the

interests of other specialized agencies are also significant.

Bilateral agencies have in recent years showed a marked

increase of interest in adult education. Among regional

organizations, the Economic Commission of-Africa, le Centre

Afticain de Formation et de Recherch dhpour l'Ainistration /,

et le Dbeloppene#1 the Organizatiozf of ..b.friean-Unitcr 7--

the Arab League, the ilronean Economic Commission and -

the Association of African Universities, have impo 4f

involvements in adult education. There are also many non-

governmental organizations concerned with adult educatim6l.

In several regions ;her e effective adult education

organizations, such as tt African Adult Education -

Assogiation, and the pional Council for Adult Education

and Literacy in Africa.
:-.-

29.2 The seminar felt that aopropiiate procedures should be
)

developed in every country'to enable A to,play its maximum

role in relevant international activities. It is

imperative to recognize that countries have such to gain

and much to share.through"this exchange. In this.

respect, every country should take.an active part in,

and stronglz, support its regional organizations and thus

share in the planning of policies and strategies that

`will affect the whole regibn.
- .

29.3 The seminar paid partictlar note to relationships with

. UNDP and. Unesco. In the formulation of country programmes

for submission to =DP, governments should consider
_

incluairg adult educclion-reprentraretertivee--en the 91
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team- preparing Each documents.

29.4 The seriirar noted and endorsed the recommendation from

the 16th General Conference of Unesco that Adult Education

Committees in every country be established-and affiliated

with the National Unesco Commission. It is important

that the whale field-of adult education be appropriatel7

reoresented on the Commission. Adult education

organizations in every count should take part through

,Jr" the National Uneeco Commis an to strengthen, the Unesco

programme a adult education and to advance the work of

Unesco particularly as it affects adult education.

Recommendation 17

That due attention should be ?aid bygovernents

and others engaged in adult education to strengthen

and maintain links with organizations of a regional

and international characier(concerned with adult

educatioh.

. 30. CONCLUSION -

30.1 Several well-intentioned attempts to strengthen adult

education have failed, not because these attempts were

ill-conceived in themselves, but because they had been

limited to one or a few component areas of adult education

and the need to secure corresponding development of

other components had been overlooked. The conclusion

of thPseminar was that only by taking a comprehensive

view of the total field of adult edL tionf regarding

it as a system made up of apparen independent but .

nevertheless inter-acting components each either supPorting

or weakening the others, would it be possible to secure

a harmonious development of the whole and thus bring

about a signricant and lasting developElent Of adult

education.

30.2 At its concluding meeting the seminar reiterated its

hope that this report would be made the subject of urgent

and careful examiaation by governments, international and

regional organizations, non-govermental organizations,

universities and others in .public life concerned with the

prOmotion of_all forms of continuing lifle-long education

for men and women.
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A Opening speech by the Minister for Housing
. .

and Social Services of the Governdent of Kenya,

the Hon. T. Towett, H.P.

B Diagrams to illustrate the structure of adult

education in

Tanzania

Zambia

FiU
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Speech by the Minister for Housirp: and Social Services,

The International Conference on Comparative Adult

Education at Mikuu, Institute of Adul Studies, on

I;onday,_ _17 February, 197

mr. chairman, d'itinguished participants, honoured-guests,

14dies and,Gentlan 4

It is a great pleasure for me to have this oonortunity

of opening your Seminar on Comparative Adult Education. First, may

I welcome you all to V.enya air assure you that the people of

Kenya are greatly honoured '.)y your presence here this week. We

boast of same of the best samDlings of hospitality, scenic beauty,

tourist spots, colourful national parks to which you are welcome

to enjoy. However, since ymi are adult educators, you will

naturally be more interested in the people, their culture, attitudes,

d their responsiveness to new ideas. I hOpe therefore you will

take time to look at our adult training instittttiorand other

training programmes for adults in Kenya.

I:enya offers a variety of courses and training programmes

to its population, through the professional services orministries,

private bodies and voluntary associations.- The provision of adult

education is a hydra-headed service in which the saying of many

cooks might easily apply. Cognizant of this problem, the Kenya

Government established a statutory authority to co-ordinate adult

education, through research, documentation, publications, and

provision of basic information to facilitate sound decision making.

Some authorities may argue that a department of adult education

you'd be more appropriate, others argue that an association of

adult education lioul d more effective. But as you ar o doubt

aware, t lnistration of a service has to conform to the nationa

__philosophy of development, and no single pattern of adult. edubation

can be recommended as a blue print for adult education all over

the world.

There are good reasons for the Kenya model of a co-ordinating

board. It is a ?orilm of understanding among the -multiplicity of

=tension workers and adult educators on the one hand, and the

government planners on the other. A board is freer from red,-taps
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and gives the planners a measure of operational leeway to study,

analyse, and evolve policies from the milieu of the learning world

for adults. This`-pattern is replicated in the provinces, districts

and the nnnicipal areas, which have their own adult education

committees, to advise the board and the Government on assignment

of priorities and development resources to adult education in their

areas of jurisdiction.

ohli

It'is fitting that, such a Group of distinguisheE adult
,

educators from all over the world have met here to discus the

questions of structures of adult education in developing countries.

However, I note from your programme that heads of adult education

bodies from several 4frican countries will be presentihg papers

on the structure of adult education in their.countries. In the wake

of world-wide inflation, and the consequent scarcity of resources of

finance and sk illed personnell-Governments in developing countries

look forward to receiving definite advice on these matters from

this seminar. Uith these financial difficulties all over the world,

I hope it is not expecting too mach to suggest that adult education

programmes, should now adopt the latest administrative methods of

management by objectives. Adult education is not a commodity .

by itself - it is, simply, esgtntial ingredient of development

effort. In other words, aEult educators should endeavour to

understand the people and their needs first, which must then

articulated into a nolicy for implementation by the Government.or

its agencies. Very often international meetings, generate a host

of recommendations, papers and long lists of complaints without

"pausing for a moment to reflect on the practical implications of

their proposals. It is vitaily important that adult educators

e

should be fully conversant with the development objectives,

political aspirations, and the plight of the people they serve.

Recent initiatives by the World Bant.in conjunctian'with

the International Council for Education Development have. been

accorded VarM reoeption by the Governments in ghat .they call Third

World. The Whale range of non-formal education encompassing

rural, youth, training for skills, and the continuity and expansion

%of out-of-school education, give greater optimism to the current

gloomy educational crisis. It'As a notable recognition of the

major ro61, which informal channels of. communication play in

educat the public. )le in Kenya propose to revise the existing

adult cation legislation to establish a more effective systei of

31, giving guidance to individual institutions, learners add educators.
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As regards the role of Government in adult education, it cannot

,ber-OVerl-emphasited. that _the ,erpayer is the main source of development

f:inance-tft-ihe young nations. Even with such bbdies like the

Board of :.dolt Education, the possibility of obtaining finalise from

privatesOtrces are extremely limited, and we have no alternative

but to depend almost entirely on Government subventions. Naturally,

governments allocate resources to adult education because they

believe That the development of'hUtian: resources is the basis of

rapid economic, political and social, growth. They do expect,

therefore, that funds allocated to specific projects in adult
r-4

education shall be spent on tnose projects.- This aeasure of

control and supervision should not be construed as interference. It

is simply bec6use no successful programme of development can be

implemented unless some financial discipline and management is

enforced.

To turn to the activities of the international bodies in

adult education, the Government notes with satisfaction the tremendous

effortewhich the international Council for Adult Education is

making in promoting the development of adult education among

::ember States., Indeed it is a great privilege to Kenya to have two

representatives of the Executive Board on the Council - namely

the Executive Secretary of the Board of Adult Education and the,

Director of the Institute of Adult Studies. The latter represents

the African Adult Education Associeiion. Ue should likeAto pay

tribi4e to this. CounCil and assure its ever-ready Secretary-Zenerall

Professor 'Roby Xidd of Ontario, Canada, of our continued support

for his splendid work.

I should also like to thank Unesco and the Danish

International Development Agency for sponsoring this seminar. Their

assistance in various fields of adult education, training, and

extension is greatly appreciated. In the near future, Unesco and

the Board of Adult Education trill be launching the first

educational rural newspaper in one of the Xenyen rural districts.

It is a practical exaple of co-operatiOn for development in the

provision of educational materials for adults.

As regards the African Adult Education Association, we

are also greatly honoured that the distinguished. African :dolt

Educators have chosen Nairobi, to be the headquarters of the

Association. -I gather: you propose to establish a small

administrative socretariat to co-ordinate the activities of the

iation and maintain a steady flow of information and



of ideas among professionals, administrators and leaders in

adult education on this continent. The Government of Kenya will

use its best endeavours to ensure that this proposition is a success.

Finally, may I close with t4is note: the overall objective

_,, of adult education 'is. to encourage a professional approach to

the provision of educational training and a=ternion services to

adult6 and to forge closer links with instittions of learning like
.- ,74%. ,

schools and universities; to provide advice to governments on matters

of curriculum, standardization, legislation, manpower and development

planning. The efficiency of 'adult education bo 'es must be improved

eso that eduCational authorities and governm is can rely on you

for collective professional advice. .1 partnership between the

professionals and the Government in adult education will create a

better and efficient development climate. The professionals will

gain the advantage of a better perception of rnblic needs and

priorities than is the case when professiorels:areisolated and

insulated from public scrutiny.

With these few remarks, Ladies

your seminar officially open, with our nationa

and co-operation - HLR:Z.77:11.'

Thank you.

3 3



IX B

For comparative purposes, the following

three diagrams are provided sllowinOhe structure
,

of adult education in the Sudan, Tanzania and

Zambia.

i**
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